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ABSTRACT
Title :The Use of Scaffolding Talk Technique to Improve the Second 
Grade Students Speaking Skill at MTs MadaniPaoPao Gowa
Researcher : Fatur  Rahmah
Reg. Number : 20400112074
Consultant I : Dra. Hj. St. Azisah, M, Ed.St, PhD
Consultant II : Dra. St. NurjannahYunus Tekeng, M.Ed. MA
This research aimed to determine the use of scaffolding talk technique to 
improve the speaking skill. Therefore, the problem statement was only one, that is “Is 
using scaffolding talk technique effective to improve the speaking skill of the second 
grade students of MTs Madani PaoPao Gowa?”.
The study was using quasi experimental design with non-equivalent control 
group design. The study involved 58 students of the second Grade students of MTs 
Madani PaoPao that was taken by using purposive sampling technique. The data were 
analyzed using descriptive statistic (frequency, mean score, and standard deviation) 
and inferential statistic (independent sample t-test). 
The result of this research showed that the mean score in the post-test for 
experimental class was 48.59 and for the control class was 35.52. Based on the 
calculation of the t-test, the result showed there was a significant difference between 
the mean score of both post-test. This means that scaffolding talk technique was 
effective to improve the students’ speaking skill. Why scaffolding talk was effective 
to improve the speaking skill because this technique emphasize the use of English as 
the language model of interaction in all learning activities in English class. Based on 
te result of calculation of t-test showed that the difference in the average value of the 
ability to speak English of both treatment groups was significant with the t-test 4.63, 
and the value oft-table was smaller than 2.00. These results indicate that the 
scaffolding talk technique is more influential in students' ability to speak English.
1CHAPTER I
INTRODUCTION
A. Background
In English, there are four skills which should be mastered by language 
learners; those are listening, speaking, reading and writing. One of the skills that 
should be mastered by the students is speaking. Speaking skill is the most 
common and important means of providing communication among humans 
beings. Speaking is one of difficult skills, that is why the student feels bored to 
speak. To master this skill is not an easy thing because there are some language 
components as the tools for mastering it. Brown and Yule in Tika Rahmawati 
(2014) stated that “learning to talk in the foreign language is often considered 
being one of the most difficult aspects of language learning for the teacher to help 
the students with”.  Many of the learners in a speaking class are reluctant 
speakers. The disability of the students to speak may lead them to be unable to 
express their ideas, feelings, thoughts even in a simple form of conversation. 
An ideal English class ought to use English in communication and 
conversation. Based on previous study at MTs Madani Paopao, most of students 
still used their mother tongue to ask or to give response to the teacher. Most of the 
students they have a problem to communicate or apply English orally. The low of 
speaking ability could be seen from the oral tests that are under average. The 
students are almost unintelligible, use the words wrongly, and show no sign of any 
grammatical understanding. It means they were in fair categories and their 
speaking was not good. In this case, teachers have to be creative in developing 
2their teaching learning process to create good ambience, improve the student’s 
speaking skill, pay attention to the elements of speaking and make the English 
lesson more exciting. 
Teaching speaking is not an easy business. Tthe genaral problem that face 
by the students that were. First, the students have low speaking ability because 
they rarely practice English to communicate with the others and possible they do 
not know how to speaking in English. They always tought that speaking is very 
difficult. Second, it caused by the components of language something like are 
vocabulary, grammar, pronunciation, fluency and etc. Third, the difficulty of 
mastering it is also caused by the other factors and the factor is teaching 
technique. There are several teaching techniques that can be used to increase 
students speaking skill. The technique can be used that were role-plays, 
communication games, discussion, scaffolding talk. As a good teacher should be 
smart to choose an approach or technique of teaching that is suitable with the 
condition and the needs of the students. As a result, the goal of teaching and 
learning can be achieved. 
The teacher has an important role for students. In this case, to  make  the  
classroom effective  and  efficient,  a  teacher  should  deliver  and  give 
instructions  in  English. The teacher has to choose the best technique to teach 
speaking. In this case the researcher tried to use a technique. That is scaffolding 
talk technique. Scaffolding talk are expressions of the teacher to interact or give
instruction to his or her students in the classroom. In the scaffolding process, the 
teacher helped the student master a skill that the student is initially unable to 
3acquire it independently. For example, the teacher gives assistance as give model 
first before students produce something. The teacher offers assistance that is 
beyond the student’s ability. The teacher only helps the student with tasks that are 
just beyond his or her current ability. The teachers can be needed as the mediator 
and facilitator in the teaching and learning procces.  
Scaffolding talks provide help, support, guidance, model, facilities to build 
up an interaction at a target language structure over several turns. Initially in 
language learning, students may not be able to produce certain structures within 
single utterances, but may build them through interaction with other speaker. In 
short, it can be said that scaffolding talk is used to make students comprehend 
meaning, the teachers need to express the meaning step by step and to organize 
those steps in a linear fashion according to the socially acceptable structure. 
Besides, the teachers should be good models, good mediators, good facilitators 
and good guides in order that the learners can cross the bridge safely without any 
difficulties. The bridge here is the scaffolding itself in which the students have to 
pass it to reach desired expression. In Scaffolding represents the relationship of 
the learner with the teacher support in learning with assistance or support until the 
learning is mastered and becomes independent of support.
All of the above explanations create inspiration to the researcher to make 
an experimental research, because the researcher wanted to know the effectiveness 
of the implementation of scaffolding talk technique can improve students 
speaking skill in second grade students of MTs Madani Paopao. Therefore, the 
researcher made an experimental research with under the title: “The Use of 
4Scaffolding Talk Technique to Improve the Second Grade Students’ Speaking 
Skill at MTs Madani PaoPao Gowa”.
B. Research Problems
Based on the background above, the problem statement in this study can 
be formulated as follows “Is the use of scaffolding talk technique effective to 
improve the speaking skill of the second grade students of MTs Madani PaoPao
Gowa?.
C. Research objective
Identifying the effectiveness of scaffolding talk technique in English at 
MTs Madani PaoPao Gowa was the main problem of this research. The specific 
objective of this current research was “To find out the use of scaffolding talk 
technique of the second grade students speaking skill at MTs Madani PaoPao 
Gowa”.
D. Research Significance
The results of this study can be expected to give both theoretical and 
practical significances as followed:
1. Theoretical Significance
This research was expected to give contribution by providing 
empirical evidence to support the effectiveness of the application 
scaffolding talk technique in improving students’ speaking skill
52. Practical Significance
1) For the Students
By doing this research can motivate the students to study 
speaking well, foster students' interest in  learning.  In  
addition, this technique improves students’ speaking skill. 
2) For the Teachers
The research on scaffolding talk technique can be useful for the 
English teachers. Because it can be used guideline to teach in 
learning procces especially in speaking learning process.
3) For the school
By doing this research, the scchool get contribution with the 
new innovation of the Scaffolding talk technique.
4) For the next researcher
It is expected to give meaningfull information and to give 
motivation for the next researcher to create antoher research 
about technique.
E. Researcher Scope
The  study  emphasizes  in  the  implementation  of  scaffolding talk 
technique to improve  students’  speaking skill  of the second grade students of 
MTs Madani PaoPao. In order to focus this research, the researcher limits the 
students speaking ability on the second grade students of MTs Madani in 
academic year 2015/2016. The researcher focused on improving student’s 
speaking skill by using recount text as the material.The speaking criteria chosen 
6for this research are accuracy, fluency and comprehensibility. The speaking skill is 
based on three aspects of speaking which are fluency, accuracy and 
comprehensibility. Fluency in this matter was how the students speak very clear 
and without any hesitation about what they are talking. Accuracy here meant that 
the students present their work like a native, which means they have a good
pronunciation like a native-like and easy to understand of what they explain. 
Comprehensibility means that what the students talk about precise of which they 
are presenting.
F. Operasional Defenition of Terms 
1. Scaffolding talk technique isa technique of teaching where the teacher 
speaking in the classroom to interact with students to provide some 
assistance in the early stages of learning after that by reducing such 
assistance gradually by giving more responsibility to the students so 
that the students can do it independently. The assistance can include 
clear instructions in performing a task of the teacher or it can also be in 
the forms of encouragement, guidance. 
2. Speaking skill is an ability to express opinion orally, thought, and 
feeling to other people both directly and indirectly. In this research, 
The speaking skill is based on three aspects of speaking which are 
fluency, accuracy and comprehensibility. This skill can be asserts 
through scaffolding talk technique.
7CHAPTER II
REVIEW OF RELATED LITERATURE
This chapter is divided into four main sections, namely review of related 
research findings, pertinent ideas, theoretical framework, and hypothesis. 
A. Review of Relevant Research Findings
Irfan (2008) in his research, “ Increasing Students’ Speaking Skill Through 
Based Learning Strategy at Second Grade of  MA At-Tauffiq Lisu Barru”, concluded
that teaching by using based learning strategy can develop the students’ speaking 
ability. The result of his research showed that second grade students of MA At-
Tauffiq Lisu Barru Regency had inadequate score in pre-test. However, after doing 
the treatment their speaking ability got high score in post-test. The finding of his 
research showed that there was significant with the pre-test and post-test where the 
pre-test was 90.5% and the post-test was 97%. It can be concluded that method was
very effective to increasing the students’ speaking ability. 
Amelia Ali (2013) in her research, “  The Effectivenees of Guessing Games to 
Improve the Students’ Speaking Skill at the Second Year of SMP PPM Darul Falah
Enrekang“, concluded that teaching by using guessing games improving the students’ 
speaking ability through guessing games can developed the students’ speaking ability. 
The result of her research showed that second grade students of SMP PPM 
DarulFalahEnrekang had inadequate score in pre-test. However, after doing the 
8treatment their speaking ability got high score in post-test. The finding of his research 
showed that there was significant with the pre-test and post-test where the pre-test 
was 63.26% and the post-test was 77.3%. It can be conclude that method was very 
effective to increasing the students’ speaking ability.
Syarif (2014) in his research, “Improvingthe Students’ Speaking Ability of 
Second Grade Through Communicative Approach at Shekh Hasan Yamani Islamic 
Boarding School in Polman”, concluded that teaching by using communicative 
approachcan developed the students’ speaking ability. The result of his research 
showed that second grade students of Shekh Hasan Yamani Islamic Boarding School 
in Polman had inadequate score in pre-test. However, after doing the treatment their 
speaking ability got high score in post-test. The finding of his research showed that 
there was significant with the pre-test and post-test. He reported that communicative 
approach is effective to improve the students’ speaking ability, particularly the second 
grade students’ of Syekh Hasan Yamani Islamic Boarding School in Polman. Based 
on the interpretation of the researcher of the data findings, the researcher found where 
t-test value was higher than t-table value; 8.03>2.05.
In the researcher’s point of view, the above related studies present 
complicated strategies in improving student’s speaking skill. They had a similarity 
with this research because all of them had some objective to improve the students’ 
speaking skill. In contrast, this research has difference with previous finding above, 
because it will be conducted by different strategy and procedure. A good strategy 
should present an easiest and a simplest one and it can reduce to the teacher in class 
9activities as trigger student’s creativities to independent learners. Finally, the 
researcher was tried to use a new technique namely scaffolding talk technique. This 
technique can helped students to improve speaking skill.
B. Some Pertinent Ideas
1. Speaking
a. Definition of Speaking
Speaking skill is an ability to orally express opinion, thought, and feeling to 
other people both directly and indirectly. Speaking is an interactive process of 
constructing meaning that involves producing, receiving and processing information 
(Brown, 2004). Speaking was the skill that the students will be judged upon most in 
real-life situations. It was an important part of everyday interaction and most often 
the first impression of a person is based on  his/her  ability  to  speak  fluently  and  
comprehensively.  So,  as  teachers have a responsibility to prepare the students as 
much as possible to be able to speak  in  English  in  the  real  world  outside  the  
classroom  (Hornby  1995: 37). Speaking is the competence to express explain and 
convey thinking, feeling, and idea. Speaking ability means the ability to think. So it 
was very important because language is primarily speech. Oral communication is 
seen as a basic skill so it is needed. Not only serious treatment is needed in teaching 
but also a great effort in order to be able to master the skill. To most people, 
mastering the art of speaking was the single most important aspect of learning a 
second or a foreign language, and success was measured in term of the ability to carry 
out conversation in the language (Fauziati 2005: 126). In addition, she asserts that 
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speaking was an interactive process of constructing meaning that involves producing, 
receiving and processing information.
b. Types of Speaking Performances
Types of speaking in this research based on Brown (2004: 140) describedsome
categories of speaking skill area. Those categories are as follows:
1) Imitative
This category includes the ability to practice an intonation and focusing on 
some  particular  elements  of  language  form.  That  is  just  imitating  a word,  
phrase  or  sentence.  The  important  thing  here  is  focusing  on pronunciation. In 
scaffolding, The teacher used drilling in the teaching learning process. The reason is 
by using drilling, students get opportunity to listen and to orally repeat some words.
The imitative type in scaffolding in this research can be seen in drilling when the 
students  try to imitating a word,  phrase  or  sentence that given by the teacher 
direction. By using drilling, students get opportunity to listen and to orally repeat 
some words
2) Intensive
This  is  the  students’  speaking  performance  that is  practicing  some 
phonological  and  grammatical  aspects  of  language.  It  usually  places students 
doing the task in pairs (group work), for example, reading aloud that includes reading 
paragraph, reading dialogue with partner in turn etc. This type in scaffoldingin this 
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research can be seen to the students pratice to reading dialogue with partner or doing 
the task in pairs. The students make a dialogue and practice with their partner.
3)   Extensive
Teacher gives students extended monologues in the form of oral reports, 
summaries, and storytelling and short speeches. In scaffolding the students made the 
oral reports. Here the students try to make story telling.
c. Characters of Successful Speaking
When the students choose to learn a language, they are interested in learning 
to speak that language as fluently as possible. There are the characteristics of 
successful speaking:  
1) Learners talk a lot 
As much as possible of the period of time allocated to the activity is a fact 
occupied by learners talk. 
2) Participation is even 
Classroom discussion is not dominated by a minority of talk active 
participants. It means that all students get a chance to speak and participate in class.
3) Motivation is high 
All students have enthusiasm to speak in class. As Nunan (1991:39) states that 
the successful in speaking is measured through someone ability to carry out a 
conversation in the language.
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2. Scaffolding Talk 
Scaffolding theory was introduced in the late 1950s by Jerome Bruner, a 
cognitive psychologist. He used the term to describe children's oral language 
acquisition that was helped by their parents when they first begin to speak.
Scaffolding   as  a  teaching  strategy  originates  from  Lev  Vygotsky’s sociocultural  
theory  and  his  concept  of  the  zone  of  proximal  development (1978)  represents 
the relationship of the learner with the teacher support in learning with assistance or 
support until the learning is mastered and becomes independent of support. “The zone 
of proximal development is the distance between what  children can do by themselves 
and the next learning that they can be helped to achieve with competent assistance” 
(Raymond in Tika Rahmawati, 2014).
Inherent  in  scaffolding  from  Lev  Vygotsky’s  (1978)  idea  of  Zone  of 
proximal development Vygotsky suggested that there are two part of learner’s 
developmental level. 1. The actual developmental level; the zone of proximal 
development  is  “the  distance  between  the  actual  developmental  level  as 
determined by independent problem solving. It is the differences between the students 
actual development level determined by their capability to master the task  
independently  2.  The  potential  developmental  level;  as  determined through 
problem  solving  under  the  help  of  teacher,  adult  guidance  or  in collaboration 
with more capable peers (Jauhar 2011: 39). The ability to learn through instruction 
and help adults make students can understand and do a lot of things than if the 
students just learning independently. 
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Klausmeier (1977) asserted that the scaffolding is one of the important think 
of the modern constructivist. The Constructivist learning paradigm has voiced aloud 
by Degeng (2002) as mandatory to revolutionize learning in Indonesia if we want to 
produce ideal human resources (in Latif, 2002). Behaviorist paradigm held during 
this teacher, his form in the process of learning and transfer of knowledge from 
teacher to student, has been showing its failure to produce graduates that ideal. The 
behaviorist perspective must be radically diganti dengan perspective typical 
constructivist. The character of constructivist paradigm is activeness and involvement 
of students in the learning process by utilizing the efforts of prior knowledge and 
learning styles of each student with the help of the teacher as a facilitator who helps 
the students if students have difficulty in efforts learning. Current interpretation of the 
idea Vigotsky, it is students should be given the task is complex, difficult, challenging 
and realistic then the students are given help or support in the form of stages of stages 
to complete such complex tasks. Tasks that are too easy will also make students lazy 
and not motivated to learn.
Scaffolding  talks  are  expressions  of  the  teacher  to  interact  or  give 
instruction  to  his  or  her  students  in  the  classroom.  ‘scaffolding’   was developed 
to describe the type of assistance offered by a teacher or peer to support learning. In 
this process of scaffolding, the teacher helps the student master a skill that the student  
is initially unable to acquire it independently. The teacher offered assistance that is 
beyond the student’s ability. The teacher only  helped  the  student  with  tasks  that  
are  just  beyond  his  or   her   current ability.  As Wood  in Tika Rahmawati   stated  
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that “scaffolding is a process that enables a child or novice to solve a problem, carry 
out a task, or achieve a goal which would be beyond his or her unassisted efforts”. 
The researcher concluded that scaffolding talk is teachers’ utterances that 
accompany his or her action in language classroom to provide guide, support in order 
to help the students understanding in assigning the students do some task by their 
instruction. Teacher usually try to use clear and concise words to make  students  
understand  what  they  have  to  do.  The Teacher  support  or  assist students in the 
beginning of the learning and then give opportunity for students to take responsibility 
independently. Concerning the definition of scaffolding talk above I want to unfold 
the characteristic of scaffolding talk according to Bruner in Cameron (2001 : 8) there 
are six characteristics of scaffolding talk :
a. Provides  clear  direction  and  reduces  students’  confusion  –  Educators 
anticipate problems that students might encounter and then develop step by  step  
instructions,  which  explain  what  a  student  must  do  to  meet expectations, 
b. Keeps students on task –  by providing structure, scaffolding lesson or research 
project, provides pathways for the learners. The student can make decisions 
about which path to choose or what things to explore along  the  path  but  they  
cannot  wander  off  of  the  path,  which  is  the designated task.
c. Giving hints: providing clues or suggestions but deliberately does not include the 
full solution, 
d. Controlling the students frustrating during the task
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e. Pointing out what was important to do or showing other way to solve,
f. Demonstrating an idealized version of the task given.
Based on the characteristics scaffolding talk given by the expert above I can 
say that scaffolding talk in English teaching as a support, an assistance, a bridge or a 
guide provided by the teacher in order that the students are able to accomplish the 
target language in the  ZPD (zona Proximal development) area without  any 
difficulties.  There  are six  types of scaffolding talk according to Wood in Cameron 
2001: 9) :
1) Modeling means that the teachers provide clear samples or models before the 
teachers ask the students to do the tasks and offering behavior for imitation 
including demonstrations of particular skill.
2) Explaining is  necessary for the teachers to help the students to see the 
connection between things, make links between familiar and unfamiliar 
knowledge, and bridge gap between students’ previous knowledge and the 
new knowledge or experience. Describing, telling and bridging the students to 
promote students’ understanding.
3) Inviting  students  participation  :  providing  the  student  to  able  to 
participate in the learning process. Teachers provide opportunities to the 
students  to  be  able  to  join  in  the  teaching  learning  process  through 
eliciting,  for  example:  “how  do  you  know  and  inviting  to  expand  in 
meaningful ways, such as: “tell us more about that, “give more details” etc. 
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4) Instructing: the teacher tells the students what to do or explanation of how 
something must be done.
5) Questioning
Kind of questioning according Debra, Susan, and Hopper in Tika Rahmawati
are:
a) Speculative : questions inviting a response with no predetermined answer, often 
opinions, imaginings, ideas. For example what do you think about GembiraLoka 
Zoo?
b) Process :  questions inviting students to articulate their understanding of learning 
processes/explain their thinking, like ‘can you explain why?
c) Procedural : questions relating to the organization and management of the lesson
6)   Reinforcing 
There are two kinds of reinforcing that is:
a) Verbal  reinforcing  is  a  teacher’s  comments  offering  praise  and 
encouragements.  providing  information  regarding  the  student’s performance,  
giving  feedback  such  as  yes  good,  well  done, excellent, etc. 
b) Gestural  reinforcing  refers  to  the  teacher’s  “smiling,  raising eyebrow, 
clapping hands, signaling O.K, shaking head, etc.”
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In  accordance  with  scaffolding  talk  theories  mentioned  above,  it  is  also 
important  to  unfold  The  procedure  of  scaffolding  talk  according  Vygotsky  and 
Bruner in Corden (2000 : 10) are : 
1) Teacher explain the materials,
2) Giving example of the task to the students related with the materials, 
3) Modeling,  showing  students  examples  of  work  produce  by  teacher, 
provide  assistance,  guide,  giving  clues  which  provoke  the  students 
toward independent learning, 
4) Demonstrating,  illustrating  the  procedures  from  the  teacher  through 
work  product,  supporting  the  students  as  they  learn  and  practice 
procedures,
5) Encourage the students to learn complete their task independently. 
The  researcher  assumed  that  students’  speaking  skill  can  be  better  than 
before.  It  is  caused  by  teacher  support  their  students  in  teaching  learning
process  through  scaffolding  talk  technique.  Scaffolding  talks  providedguide 
support and how to adjust between students and teacher in order to be able to build a 
target language easily without any difficulties through interaction and the help of 
teacher to open the way to start the talk relay and full of funs, so the teachers become 
the students’ facilitators, assistants, guides, partners, provide help,  support,  model  to  
build  up  an  interaction  in  all  learning  activities  in English class.  Teachers help 
students to understanding their tasks properly , direct them and keep children on track 
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of doing the tasks, providing feedback, discussion,  giving  modeling  first  before ask 
the students to do a task,  so the students  can  enjoy  in  teaching  learning  process.  
If  the  students  enjoy  the teaching learning process, they can input material easily 
without compulsively.  
In conclusion,  the process of speaking skill by using scaffolding talk is the 
students make easier how to speaking well because the teachers should be good 
models, good mediators, good facilitators and good guides in order that the learners 
can cross the bridge safely without any difficulties. The students can improve their 
skill especially speaking skill in their life. The researcher tought that the technique 
was effective to improve students’ speaking skill.
C. Theoritical Framework
Teaching Speaking should be able to make students used the language 
naturally and appropriately in daily conversation. It means that students can practice 
their speaking by using the real language in daily life and apply the English 
competence in speaking correctly. So the teacher needed a technique that can 
integrate how to acquire the language naturally without ignoring learning language as 
a skill (structural competence).  According to Shanti (15:26), “to make our classroom 
learning more efficient, it seemed sensible to use all the learning capacities that pupils 
possess. So we have to exploit both their natural learning and their skill-learning 
capacities”. As Radjab (2013) stated,”In comprehending speaking, there are 
indicators that become important to be considered by the students they are 
vocabulary, accent, grammar, fluency and comprehension”.
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There were many problems about the students in speaking.  It was caused of 
some factors. The first factor was they rarely practice English to communicate with 
the others by using English. The second is the students cannot speak well because 
they do not how to speak. It means that the teachers never give instructions how to 
speak and the teacher was not used technique or strategy well. So the teacher has to 
choose the best technique to teach speaking.  The student’s successful determined by 
the teacher in teaching learning process. The other factors that influenced students in
speaking were a technique used by teachers. The Students often feel bored and
ignored on speaking because the technique or strategies used by teachers have not 
been  effective.
Scaffolding talk tehnique offered an effective way that integrated process in 
teaching speaking. Scaffolding talks are expressions of the teacher to interact or give 
instruction  to his or her students in the classroom. ‘scaffolding’  was  developed  to  
describe  the  type  of assistance offered by a teacher or peer to support learning.  In 
this process of scaffolding, the teacher helped the student master a skill that the 
student was  initially  unable  to  acquire  it  independently.  The teacher offered
assistance that was beyond the student’s ability. The teacher only helped the student 
with tasks that were just beyond his or  her  current  ability. As Wood (1976) in Tika 
Rah stated that “scaffolding is a process that enables a child or novice to solve a 
problem, carry out a task, or achieve a goal which would be beyond his or her --
Scaffolding talks provided help, support, guidance, model, facilities to build 
up an interaction at a target language structure over several turns. Initially in language 
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learning, students may not be able to produce certain structures within single 
utterances, but may build them through interaction with other speaker. In short, it can 
be said that scaffolding talk is used to make students comprehend meaning, the 
teachers need to express the meaning step by step and to organize those steps in a 
linear fashion according to the socially acceptable structure. Besides, the teachers 
should be good models, good mediators, good facilitators and good guides in order 
that the learners can cross the bridge safely without any difficulties. The bridge here 
was the scaffolding itself in which the students have to pass it to reach desired 
expression. In Scaffolding represented the relationship of the learner with the teacher 
support in learning with assistance or support until the learning is mastered and 
becomes independent of support.
The researcher assumed that students’ speaking skill can be better than before. 
It was caused by teacher support their students  in teaching  learning process  through  
scaffolding talk technique.  Scaffolding talks provided guide support and how to 
adjust between students and teacher in order to be able to build a target language 
easily without any difficulties through interaction and the help of teacher to open the 
way to start the talk relay and full of funs. thetteachers become the students’ 
facilitators, assistants, guides, partners, provide help, support, model to build up an 
interaction in all learning activities in English class. The Teachers helped students to 
understanding their tasks properly , direct them and keep children on track of doing 
the tasks, providing feedback,  discussion, giving modeling first before ask the 
students to do a task, so the students can enjoy in teaching learning process. If the 
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students enjoyed the teaching learning process, they can input material easily without 
compulsively.
In conclusion,  the process of speaking skill by using scaffolding talk was the 
students make easier how to speaking well because the teachers should be good 
models, good mediators, good facilitators and good guides in order that the learners 
can cross the bridge safely without any difficulties. The students can improve their 
skill especially speaking skill in their life. The researcher tought that the technique 
was effective to improve students’ speaking skill.
D. Hypothesis 
Based on problem statement presented by the reseacher, the hypothesis of this 
research was formulated as,”the use of scaffolding talk technique is effective to 
improve the students’ speaking skill at of second grade students of MTs Madani”.
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CHAPTER III
RESEARCH METHOD
This chapter deals with research setting, research method, population and 
sample, variables and instrument, data collection procedures, data analysis techniques 
and statistic procedures.
A. Research Setting
1. The brief history of Pesantren/ Madrasah Madani Paopao
Pesantren / Madrasah Madani Alauddin Paopao established / organized by 
the foundation of the big Family IAIN Alauddin Makassar by deed N0. 29, 2001 Date 
of March 20, 2001, chaired by the Rector of IAIN Alauddin Makassar. Based on the 
Rector's Decree 02 of 2001 dated October 9, 2001 On Team Management preparation 
of Pesantren / Madrasah Madani Alauddin Paopao, then the team has been working to 
conduct the selection recruitment of the teachers (teacher). The Selection faculty 
reception held on January 28, 2002 and successfully passed as many as 14 people, by 
decree of the Executive Board of the Family Foundation IAIN Alauddin Makassar 
N0. 01 of 2002 dated May 17, 2002, with the following qualifications:
Last education
IAIN 8 people
UNISMUH 1 people
IKIP 5 people
Qualification Diploma Strata Dua (S2) 3 people
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Strata Satu (S1) 11 Orang
The Implementation of teaching and learning activities based on the 
approval of the Head of the Office of Religious Affairs Kab.Gowa, No: MT. 23 / S / 
PP / 542/2002. The teaching and learning process was officially opened on June 22, 
2002 by the District Head Gowa District, represented by the Bureau of Public 
Welfare.
2. General situation of MTs Madani Paopao
The research was conducted at Madrasah Tsanawiyah (MTs) Madani Paopao. 
MTs Madani is Located In Jl. Bontotangnga No. 36 kelurahan Paccinongan, Gowa.
The location of the school is  near with  the Masque Paopao of left side of the 
masque. In the front of the school there are a store and a villa. The society surroding  
MTs Madani work as a trader and and a lot of store in there.
3. The description of MTs Madani Paopao
Based  on  the research  general  description  of  MTs  Madani Paopao as 
follows:
Name : MTs Madani Paopao
NSS : 121273060002
Address : Jl. Bontotangnga No. 36 kelurahan Paccinongan Kecamatan  
Sumbo Opu, Gowa
Telp :  04118223180
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4. The Vision of Mts Madani Paopao
The vission of MTs Madani Paoapo was being a center of excellence and the 
establishment of human resource development master of science (and common religion), the 
technology and has a commendable morals.
5. The Mission of MTs Madani Paopao
In an effort to realize the mission above, the mission of MTs Madani Paopao 
as follows: 
1) Improve the quality of students in the field of religion, public and 
technology 
2) To Improve the ability of learners in the field of foreign languages (Arabic 
and English). 
3) Allowing the learners to practice the alqarimah moral
4) Improving the quality of teachers in order to improve the quality of 
teaching and learning.
5) prapare the tool of education complacently
6. The List of Educational Facilities and Tools
School facilities may consist of buildings and other school facilities needed by 
teachers, students and other stake holders provided by school to support the 
successful of teaching- learning process in school environment. The Ideal  
educational  facilities  can  be  the  factors  of  supporting  successful teaching-  
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learning  process  because  all  of  academicians’  need  can  b e provided. The 
educational facilities could be seen in the table below: 
TABLE 3.1
Educational Facilities and Tools in MTs Madani Paopao in the Academic Year of 
2016/2017
No. Jenis ruangan/ Gedung Jumlah Keterangan
1 Kantor 1 Baik
2 Ruang Belajar/Kelas 7 Baik
3 Perpustakaan dan Lab. Komputer 1 Baik
4 Laboraturium Sains 1 Baik
5 Laboraturium Bahasa 1 Kurang Baik
6 Taman Baca 1 Baik
7 Ruangan OSIS 1 Baik
8 Ruangan Seni 1 Baik
9 Ruangan PMR/Pramuka/UKS 1 Baik
10 Sarana Ibadah dan Mesjid 1 Baik
11 Lapangan Olahraga:
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- Lapangan Bola Mini
- Lapangan Futsal
- Lapangan Takraw
- Lapangan Tenis Meja
1 Baik
1 Baik
1 Baik
1 Baik
12 Koperasi 1 Baik
13 Kantin 1 Baik
14 Gazebo 1 Baik
15 Kamar Mandi/WC 2 Baik
7. The List of  Teacher of  MTs Madani Paopao
Teacher is people who teach students in certain place and time. They 
educated,  transfer  new  knowledge  and  try  to  change  the  behaviour  of students.  
Teachers  have  a  big  role  in  teaching-learning  process,  they arechallenged to 
bring students in positive side, not only in knowledge but also in moral value. The list 
of teachers of MTs N Andong could be drawn in the table below:
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TABLE 3.2
List of The Big Family Institue UIN Alauddin and the Teachers in MTS Madani
Paopao
No
.
Nama L/P Bidang Study Pendidikan
S1 S2
1 Abd. Radab, S.Ag., 
M.Th.I
L Bahasa Arab 1 IAIN UIN
2 Dra. Hj. Murhani P Sejarah kebudayaan 
islam
IAIN
3 Hema, S.Ag P Aqidah akhlak IAIN
4 Dra. Besse P IPA IAIN
5 Dra. Kamariyah P Fiqih IAIN
6 Sabaruddin, S.Pd.I L Bahasa Arab 2 IAIN
7 St. Rugayah, S.Pd P Bahasa inggris IAIN
8 Ahmad. H., S.Pd.I., 
M.Pd
L Aqidah akhlak UNM UIN
9 Aldi Reskianto, 
S.Pd
L Penjaskes IAIN
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10 Sitti Hasmah, S.Pd P Bahasa  indonesia 1 UNM
11 Asriani, S.Hum., 
M.Hum
P BTQ UNISMUH UIN
12 Satria Afrizki, S. 
Pd., M.Pd
P SBD UIN UNM
13 Aminuddin 
Mansur,S.Pd
L Matematika 2 UNM
14 Samsukur, S.Pd L IPS UIN
15 Dwi Hardiyanti, 
S.Pd
P Matematika 1 UNG
16 Adriayana, S.Psi P Bimbingan konseling UNISMUH
17 Nadrawati, S.Pd P Bahasa indonesia 2 UNM
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8. The distribution of the class at MTs Madani Paopao
TABULASI SISWA(I) MTS MADANI 
ALAUDDIN
TAHUN PELAJARAN 2016/2017
NO KELAS
JUMLAH
TOTAL
L P
1 VII A 17 15 32
2 VII B 18 13 31
3 VII C 14 17 31
4 VIII A 22 12 34
5 VIII B 16 17 33
6 VIII C 19 14 33
7 IX A 16 15 31
8 IX B 17 13 30
9 IX C 20 12 32
TOTAL JUMLAH 159 128 287
9. The Time of Research
The researcher conducted this research started on Monday 1th August 2016 until 
3th september 2016.
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B. Research Method
Research methode is a procedure that used in research systematically. It 
started from planning, collecting data, until step of interpretation of conclusion.
1. Research design
The design of this research was quasi-experimental research. In this case the 
researcher wanted to know the significant effect of scaffolding talk technique to 
improve students’ speaking skill.
This was a model of quasi-experimental design, exactly non-equivalent 
control group design:
Figure 3.1 Experimental Design
(Adapted from Sugiyono, 2010)
Explanation:
E : Experimental class
C : Control class
O1 : Pretest in experimental class
O2 : Pretest in control class
X : Treatment for experimental class by using scaffolding talk technique
O3 : posttest in experimental class
O4 : posttest in control class
E O1 X O2
____________________
C O3 - O4
31
C. Research Variable
There were two variables in this research; they were independent variable and 
dependent variable:
1. Independent variable
The independent variable was scaffolding talk tehnique, which was the 
teaching aids that help the students to improve their speaking skill. Independent 
variable can be affected dependent variable. It showed how the use of the scaffolding 
talk tehnique can improved the students speaking skill.
2. Dependent variable
The dependent variable was the students speaking skill at second garde 
students of MTs Madani. The dependent variable was affected by independent 
variable.
D. Population and Sample
1. Population
Population is all subject of research (Arikunto2013:173). The population of this 
research was all the second students of the second grade students of MTs 
MadaniPaopao. There were three classes take as investigation group which consist of 
29 students per class.  The total of population is87students. In class VIII A, consist of 
8 girls and 21 boys. In class VIIIB, consist of 15 girls and 14 boys. In class VIIIC, 
consist of 17 girls and 12 boys.
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2. Sample
Sample is a part or represantive of the population which is searching 
(Arikunto 2010). The researcher applied the purposeve sampling technique in which 
two classes taken as sample. In this case, the researcher choose class VIII/A as the 
experimental class and class VIII/B as the control class. Each of the classes consists 
of 29 students; therefore the total numbers of students are 58. These classes were
divided into experiment and control class.
E. Research Instrument
In this research, the researcher used speaking test. Test was taken in the 
material recount text. In pre test, the students tell their experience in the past about 
their holiday. It aimed to see the prior knowledge of the students in speaking before 
giving treatment. In the post test, the researcher used paper teks and then the students 
have to retell about the test they had read. The test was about holiday. It aimed to 
know the students’ achievement after giving treatment.
F. Procedure of Collecting Data
Before implementing a research, the researcher first of all was made research 
design and that cover as follows: 
1. Provide planning
In planning, the researcher was prepared materials, lesson plan, and list of 
student’s name and scoring.
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2. Giving Pre-test
Before giving a treatment, the researcher gives a speaking test to know the 
students’ speaking ability. In this case, the researcher used speaking test. This test was
using to know the students’ prior speaking ability before they are giving a treatment.
3. Giving Treatments 
The treatments given to the students after giving the pre-test. Treatment was 
activities from the researcher to the students by giving teaching learning in the class 
by using scaffolding talk technique. This technique was kind of way that can increase 
students' speaking skill.  The researcher does the teaching learning process by giving 
explanation about scaffolding talk technique and how to do assignment well. The 
control class treated by using conventional strategy. The Procedures of treatment were
the researcher entering to the class and doing teaching-learning process as the 
schedule, In  the  process  of  teaching  and  learning  the  researcher  given  the 
meaning  of  words  one  by  one  on  order  to  be  easy  done  with  scaffolding talk 
technique, before  researcher  ended  the  teaching  learning  process,  the teacher give 
the homework to students. The time used about 30 minutes.
4. Giving a Post-test 
The post-test given to the sample after treatments; the purpose was to know 
the students’ achievement in speaking skill after applying scaffolding talk technique.
The type of the test was speaking test. 
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G. Technique of Data Analysis
The data was collected through the test by using inferential statistic 
percentage. Score was also used to know the students’ ability in speaking skill. The 
steps under taken in quantitative analysis employing the following formulas:       
1. Scoring the student’s answer by using the following formula 
Students’ correct answer 
Score = x 100
Total number of item
(adopted from depdikbud in Sukirman 2010:36)
2. Classifying the score answer into the following criteria 
Scale Classification 
95 -100 Excellent 
85 – 94 Very good
75 – 84 Good
65 – 74 Fairly good
55 – 64 Good 
45 – 54 Poor
0   - 44 Very poor
Table 3.1 students’ score classification
(Depdikbud in Nur: 2011)
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3. Calculating the mean score of the students’ answer by using the following 
formula: 
X
X
N
 
Where, X = mean score
X = the sum of all scores
N = the total number of subject        
(Gay 2006, p: 320)
4. Finding out the standard deviation by applying this formula:
ܵܦ =ඨ ܵܵ−ܰ− 1   , where  SS = ∑X
ଶ−	 (∑௑)మேଵ
Where:
SD = Standard Deviation
SS = The sum of square
N = Total number of the subjects
∑ ଶܺ = The sum of all square; each score is squared and all the squares are 
added up
(∑ܺ)ଶ= The square of the sum; all the scores are added up and the sum is 
square, total.
(Gay 2006, p: 321)
5. The formula used in finding out the difference between students’ score in pre-test 
and post-test.

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ݐ= xത1 − xത2ටቀୗୗଵାୗୗଶ୬ଵା୬ଶିଶቁቀଵ୬ଵ+ ଵ୬ଶቁ
Where:
t = Test of significance
xത1 = Mean score of experimental group 
xത2 = Mean score of controlled group
SS1= Sum square of experimental group 
SS2= Sum square of controlled group  
n1 = Number of students of experimental group
n2 = Number of students of controlled group.
(Gay 2006, p: 349)
6. The result of the t test were compared with t table to see if there was a significant 
difference between the experimental class and controlled class on the other hand, 
the experiment was effective.
T table >t test= Effective
(Gay 2006, p: 346)
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CHAPTER IV
FINDINGS AND DISCUSSION
This chapter described both the findings and the discussions of this research.
A. Findings 
Findings of the study deal with the presentation rate of the students’ score 
obtained from the test to find the mean score, standard deviation, test of significance, 
and hypothesis testing. 
1. Result of Students’ Pre Test in Experimental and Controlled Class
Table of the result of students’ pre-test in experimental class are shown in the 
appendix I. It showed that the lowest score of pre-test in experimental class is sixteen 
point six for two students and the highest is fifty-five point five for one student. The 
lowest scoring of the students when they spoke in the pre-test was one score for the 
fluency, one score for the accuracy and one score for the comprehensibility. The 
highest score that the student had when she spoke in pre test was three for fluency, 
four for accuracy, and three for comprehensibility.
For the controlled class, the data are shown in the appendix I. It showed that 
the lowest score in the pretest is twenty-two point two for two students and the 
highest score is fifty-five point five for one student. The lowest of the students when 
they spoke in the pre test was two scores for the fluency, one score for the accuracy 
and one score for the comprehensibility. The highest score that the students had when 
34
they spoke in pre-test was four for fluency, three for accuracy, and three for 
comprehensibility. Before conducting the research, it was important to determine the 
mean score for both classes and the t-test to measure students’ basic knowledge, to 
find out whether the result is significant or not and to be able to make sure whether 
the research can be continued or not. The Students’ mean score for both classes and 
the t-test in the pretest are shown in the following table.
Class Mean Score t-test t-table
Experimental
Class
33.83
0.44
2.00Controlled
Class
34.79
Table 4.1 Students’ result of Mean Score, T-test, and T-table
The table 4.1 showed that the mean score of the students in the experimental 
class was quite lower than in the controlled class in which the gap between them was
only 0.44. The result of the mean score described that the difference of the students’ 
basic knowledge is almost equal. In addition, t-test of the pretest between 
experimental and controlled class was 0.44 and the t-table was 2.00. 
Making a conclusion about students’ score is by comparing the t-test and the t-
table. When the result of the t-test is smaller than the t-table, it means that there was
no significance among the result of the students’ basic knowledge and it was
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appropriate for the research to be continued. The table 4.1 above showed that there 
was no significance between students’ score in the pre-test because the t-test was
smaller than the t-table (0.44< 2.00) so the research can be continued.
2. The Result of Students’ Post test in Experimental and Controlled Class 
Table of the result of students’ post-test in experimental and controlled class 
(See Appendix II) demonstrated the score of post-test in experimental and control 
class. For the experimental class, the lowest score in the post-test was sixteen point 
six for two students and the highest one is eighty-three point three for two students. 
The lowest scoring students when they spoke in the post-test were one score for the 
fluency, one score for the accuracy and one score for the comprehensibility. The 
highest score that the students had when they spoke in post-test was five for fluency, 
five for accuracy, and five for comprehensibility. In addition, for controlled class, the 
lowest score was sixteen point six and the highest was sixty-one point one. The 
lowest scoring students when they spoke in the post-test were one score for the 
fluency, one score for the accuracy and one score for the comprehensibility. On the 
other hand, the highest score that the student had when she spoke in post-test was 
four for fluency, three for accuracy, and four for comprehensibility. Based on the 
results above, it was clear that the scaffolding talk technique has a positive impact to 
improve students’ speaking skill especially for fluency, accuracy, and 
comprehensibility.
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For the total score, the table of students’ post-test showed that experimental 
class got 1409 and controlled class got 1030. It indicated that total score in 
experimental class was much higher than controlled class. Comparing with the results 
in pre-tests, the experimental class showed the high enhancement, on the other hand, 
the controlled class scores were decreased.
a. Students’ Classification Score in Post-test for Experimental and Controlled 
Class
In the experimental class, there were 15 students or (51.7%) classified into 
very poor,6 students or 20.6% were classified into fair, 2 students or 6.9% were 
classified into fairly good, and 1 students or 3.4 % were classified into good. 
For controlled class, there were 26 students or 89.6% classified into very poor, 
1 students or 3.4% classified into fair and 2 students or 6.9% classified into poor. The 
data are shown in the following table:
No. Scale Classification Experimental 
Class
Controlled 
Class
F % F %
1 95 – 100 Excellent - - - -
2 85 – 94 Very Good - - - -
3 75 – 84 Good 1 3.4 - -
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4 65 – 74 Fairly Good 2 6.9 - -
5 55 – 64 Fair 6 20.6 1 3.4
6 45 -54 Poor 5 17.2 2 6.9
7 0 – 44 Very Poor 15 51.7 26 89.6
TOTAL 29 100 29 100
Table 4.2 students’ classification score percentile
In summary, the data showed in the table indicates that students in 
experimental class have better enhancement than controlled class. For both classes, 
there was nobody classified into neither excellent nor very good but the difference 
was shown in the other classification of the score; Good, Fairly Good, Fair, and Very 
Poor. There were two students get good in experimental class because they showed a 
good speaking skill through the post test but there were no students get good in the 
controlled class. The two students who got the good great were very good in fluency, 
they only an effort time to search for words nevertheless, smooth delivery overall 
speaking and only a few unnatural pauses. As their accuracy, they only had a few 
minor grammatical and lexical errors but most utterances are correct. As their 
comprehensibility, the speaker’s intention and general meaning are fairly clear and 
only a few interruptions by the listener for the sake of clarification are necessary. 
In fairly good, six students in experimental class no one in controlled class 
who get the grade. For the fairly good fluency in experimental class, the students had
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to make an effort too much of the time, often has to search the desire meaning. Rather 
halting delivery and fragmentary, and range of expression often limited even though 
there were also students who although had to make an effort and search for words, 
there were not too many unnatural pauses, fairly smooth delivery mostly. 
Occasionally fragmentary but succeeded in conveying the general meaning, fair range 
of expression. As for their accuracy, pronunciations were still moderately influenced 
by the mother-tongue but no serious phonological errors. A few grammatical and 
lexical errors but only one or two major errors cause confusion but there were also 
students’ pronunciation is influenced by the mother tongue but only a few serious 
phonological errors. A few grammatical and lexical errors, some of which cause 
confusion.As for their comprehensibility, most of what the students say was easy to 
follow.Their intentions were always clear but several interruptions are necessary to 
help them to convey the message or to seek clarification.
There were three students in experimental class and two students in controlled 
class classified into fair, and there are six students in experimental class classified 
into very poor while in the controlled class, there are fifteen students classified in it. 
the data showed that the experimental is better in speaking rather than in the 
controlled class. Therefore, the scaffolding talk technique is has a positive result of 
enhancement in speaking especially in fluency, accuracy and comprehensibility. 
Furthermore, in experimental class, the classification from fairly good to very 
poor is 86.6% while the controlled class is 100%. It indicated that students who got 
high classification are much higher in experimental class than in controlled class.
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b. Mean Score and Standard Deviation
The following table presented the mean score and standard deviation of the 
experimental class and controlled class.
The mean score and standard deviation in the post-test of the experimental 
class and controlled class:
Class Mean Score Standard Deviation
Experimental 48.59 13.36
Controlled 35.52 9.34
Table 4.3 Mean Score and Standard Deviation in Post Test
The table4.3 indicated the mean score of experimental class in the pos-ttest 
was 48.59 and the standard deviation 13.36.While the mean score of the controlled 
class was 35.52 and the standard deviation were 9.34. 
The standard deviation of students’ post-test indicated that the mean score in 
this research seemed likely that it does not have good dispersion value because the 
standard deviation is 13.36 for experimental class and 9.34 for controlled class. On 
the other hand, the good dispersion value of mean score was if the result of standard 
deviation is under the grade of one (<1). If the standard deviation was more or bigger 
than one, it showed that the value dispersion of mean score is quite bad. 
Even though the standard deviation was not good enough, it can be concluded 
that the use of scaffolding talk technique is beneficial to improve the speaking skill of 
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the students’ because the mean score of students’ post-test in experimental group is 
higher than the mean score of students’ post-test in the controlled class.
c. Test of Significance Testing
The significant score between experimental and controlled class can be 
calculated by using t-test. The result of the t-test can be seen in table 4.4 as follows:
Variable t-test t-table
X1 – X2 4.63 2.00
Table 4.4 the t-test of students’ achievement
Table 4.4 showed the result of test of significance testing. For the level of 
significance (p) 0, 05 and the degree of freedom (df) (N1 + N2)-2 = (29 + 29) – 2 =56, 
showed that the value of the t-test was higher than t-table. The result of the test 
clearly showed that there was a significant difference between the students’ score in 
the experimental and controlled class after the treatment of scaffolding talk technique. 
It indicated that the scaffolding talk technique was quite effective in improving 
students’ speaking skill. It means the hypotesiscan accepted because the t-test was
higher than t-table (4.63> 2.00). Hence, the hypothesis of the research was accepted.
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B. Discussion 
Scaffolding talk technique is a technique of learning in which students are 
given some assistance, guidance, supporting during the early stages of learning and 
then reduce the effort and provide an opportunity to the students or the students take 
over responsibility for an increasingly large after being unable to do it themselves
Analysis of the mean score gap in the post-test between the experimental 
and control ensures if the approach used was effective. The mean score of the 
experimental class was 48.59 and 35.52for control class. It means the gap of the 
students’ score of the experimental and control class is 13.07. The explanation of the 
gap between the two classes indicated that the experimental class showed high 
increasing than the control class while the controlled class scores were decreased. 
To sum up, based on the the result of this study, which showed the students’ 
scores were much higher after the treatment in experimental class using scaffolding 
talk technique,the use of scaffolding talk technique to improve their speaking skill 
especially for their fluency, accuracy and comprehensibility.
The findings above were in line with previous research findings.  In Tika 
Rahmawati (2014)the result of the study emphasized that scaffolding talk 
techniquewas effective in enhancing the pre experimental group students' speaking 
skill in recount text.The findings showed that the students’ speaking skill increases 
from pre to post test.  Based on the Tika Rahmawati (2014) research, The mean of 
pre-test 47,08, the mean of post-test , 66,67. The T-calculation  is 3,18. The  result  
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showed that the T-calculation higher  than  T-table  (2,75).    It  means  that  
Scaffolding  Talk  technique  was  able  to improve the students’ speaking skill. These 
activities may encourage students’ motivation to focus on the text. The strategy 
encouraged students to be able to improve their speaking.
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CHAPTER V
CONCLUSION AND SUGGESTION
This chapter presented the conclusions as well as few suggestions of this 
study. Suggestions are taken based on findings and conclusions obtained in this 
research. 
A. Conclusion
Based on the result, the students’  speaking skill effective by using scaffolding 
talk technique at the second grade student of MTs Madani Paopao. The findings 
showed that the improvement of the students’ speaking skill is significant after the 
students got Scaffolding Talk technique. Based on the data of students’ competence in 
experiment class was higher than controlled class. The t-test for both classes in post-
test is 4.63 compared to the t-table with 2.00, since the score of t-test was larger than 
the score of t-table. It means that the scaffolding talk technique which was applied in 
the experimental class was effective to improve the students’ speaking skill.
Scaffolding talk technique can improve the student’s speaking skill at second 
grade students of MTs Madani Paopao. The Data analysis that the total score of 
students in experimental class in the posttest is 1409 and 1030 for control class. In 
addition, the mean score in posttest for experimental class is 48.59 and 35.52 for 
control class. The data showed that students’ score in experimental class was higher 
than controlled class. It meant that scaffolding talk technique can improve the
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students speaking skill. Why scaffolding talk was effective to improve the speaking 
skill because this technique emphasize the use of English as the language model of 
interaction in all learning activities in English class. These results indicate that the 
scaffolding talk technique is more influential in students' ability to speak English.
B. Suggestions 
In relation to the conclusion above, the researcher proposes the following 
offers:
1. The teacher should find out the effective strategy in teaching speaking skill
2. The students should be good learners; they should involve themselves in 
the classroom and pay attention to their teacher.
3. Student should have motivation in learning English.
4. The students should respect their teacher fully attention to the lesson for 
supporting the learning process running well.
5. The teacher should use many alternative strategies in teaching speaking to 
improve students speaking skill.
6. The teacher should know the students difficulties in reading to help them so 
that they can solve their problem and get out from their difficulties.
7. The English teacher should be creative in developing teaching material and 
present the learning process enjoyable.
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APPENDIX I
Result of students’ pretest in Experimental and control class
Pre-test in Experiment Class
Number of 
Responden
ts
Fluency Accuracy Comprehensibility Total Scores
1 3 1 3 7 39
2 2 1 3 6 33
3 1 1 2 4 22
4 2 1 2 5 28
5 3 2 4 9 50
6 1 2 2 5 28
7 2 1 1 4 22
8 1 2 3 6 33
9 2 1 2 5 28
10 3 2 4 9 50
11 3 2 4 9 50
12 2 2 3 7 39
13 2 2 2 6 33
14 2 1 3 6 33
15 2 1 3 6 33
16 3 2 4 9 50
17 2 2 3 7 39
18 2 1 2 5 28
19 2 1 1 4 22
20 2 1 3 6 33
21 3 1 4 8 44
22 3 2 3 8 44
23 2 2 3 7 39
24 2 1 2 5 28
25 2 1 1 4 22
26 2 1 3 6 33
27 2 1 2 5 28
28 2 1 2 5 28
29 2 1 1 4 22
∑ 981
Average 33.83
Pre-test in Control Class
Number of 
Respondents
Fluency Accuracy Comprehensibility Total Score
1 3 1 3 7 39
2 1 1 2 4 22
3 1 2 2 5 28
4 2 2 2 6 33
5 2 1 2 5 28
6 3 2 4 9 50
7 2 3 3 8 44
8 2 2 2 6 33
9 2 2 3 7 39
10 2 1 2 5 28
11 1 1 2 4 22
12 3 3 3 9 50
13 3 2 3 8 44
14 1 2 1 4 22
15 3 1 3 7 39
16 2 1 2 5 28
17 2 2 3 7 39
18 3 2 2 7 39
19 2 2 2 6 33
20 2 1 3 6 33
21 3 2 3 8 44
22 2 1 3 6 33
23 2 2 3 7 39
24 3 2 2 7 39
25 2 2 2 6 33
26 1 2 1 4 22
27 2 1 2 5 28
28 3 3 3 9 50
29 2 1 2 5 28
∑ 1009
Average 34.79
Where:    
Score : Total/18
Ʃ : Sum of each datum
    Average : Mean score
The Row Score of the Students’ Pre-test
In Experiment and Control Class
Number of 
respondents
Experimental class Control class
X X2 X X2
1 39 1521 39 1521
2 33 1089 22 484
3 22 484 28 784
4 28 784 33 1089
5 50 2500 28 784
6 28 784 50 2500
7 22 484 44 1936
8 33 1089 33 1089
9 28 784 39 1521
10 50 2500 28 784
11 50 2500 22 484
12 39 1521 50 2500
13 33 1089 44 1936
14 33 1089 22 484
15 33 1089 39 1521
16 50 2500 28 784
17 39 1521 39 1521
18 28 784 39 1521
19 22 484 33 1089
20 33 1089 33 1089
21 44 1936 44 1936
22 44 1936 33 1089
23 39 1521 39 1521
24 28 784 39 1521
25 22 484 33 1089
26 33 1089 22 484
27 28 784 28 784
28 28 784 50 2500
29 22 484 28 784
∑ 981 35487 1009 37129
average 33.83 34.79
Where: 
 : Sum of each datum
    Average : Mean score
APPENDIX II
Result of students’ posttest in Experimental class and Control class
Post-test in Experiment Class
Number of 
Responden
ts
Fluency Accuracy Comprehensibility Total Score
1 3 3 4 10 56
2 3 3 3 9 50
3 3 2 2 7 39
4 3 3 2 8 44
5 4 4 4 12 67
6 3 3 3 9 50
7 2 2 3 7 39
8 3 2 3 8 44
9 3 2 3 8 44
10 4 4 5 13 22
11 4 4 4 12 67
12 3 3 4 10 56
13 3 3 3 9 50
14 3 3 3 9 50
15 3 2 3 8 44
16 4 3 4 11 61
17 4 2 3 9 50
18 3 2 3 8 44
19 2 2 3 7 39
20 3 2 3 8 44
21 3 3 4 10 56
22 4 3 4 11 61
23 3 2 3 8 44
24 3 2 3 8 44
25 2 2 3 7 39
26 3 2 3 8 44
27 3 3 4 10 56
28 4 3 4 11 61
29 3 2 3 8 44
∑ 1409
Average 48.59
Post-test in Control Class
Number of 
Respondents
Fluency Accuracy Comprehensibility Total Score
1 3 2 4 9 50
2 2 1 2 5 28
3 1 1 1 3 17
4 2 2 2 6 33
5 3 2 3 8 44
6 4 3 4 11 61
7 3 2 3 8 44
8 2 1 3 6 33
9 2 2 2 6 33
10 2 1 3 4 22
11 2 1 3 6 33
12 3 3 3 9 50
13 2 2 2 6 33
14 2 1 2 5 28
15 3 2 3 8 44
16 2 1 2 5 28
17 1 2 2 5 28
18 1 2 2 5 28
19 2 2 3 7 39
20 2 1 2 5 28
21 2 2 3 7 39
22 3 2 3 8 44
23 2 2 2 6 33
24 2 1 3 6 33
25 1 2 2 5 28
26 2 2 3 7 39
27 3 2 3 8 44
28 2 1 3 6 33
29 2 1 3 6 33
∑ 1030
Average 35.52
Where:    
Score : Total/18
Ʃ : Sum of each datum
    Average : Mean score
The Row Score of the Students’ Post-test
In Experiment and Control Class
Number of 
respondents
Experimental class Control class
X1 X2 X1 X2
1 56 3721 50 2500
2 50 2500 28 784
3 39 1521 17 289
4 44 1936 33 1089
5 67 4489 44 1936
6 50 2500 61 3721
7 39 1521 44 1936
8 44 1936 33 1089
9 44 1936 33 1089
10 22 484 22 484
11 67 4489 33 1089
12 56 3721 50 2500
13 50 2500 33 1089
14 50 2500 28 784
15 44 1936 44 1936
16 61 3721 28 784
17 50 2500 28 784
18 44 1936 28 784
19 39 1521 39 1521
20 44 1936 28 784
21 56 3721 39 1521
22 61 3721 44 1936
23 44 1936 33 1089
24 44 1936 33 1089
25 39 1521 28 784
26 44 1936 39 1521
27 56 3721 44 1936
28 61 3721 33 1089
29 44 1936 33 1089
∑ 1409 73453 1030 39026
average 48.59 35.52
Where: 
 : Sum of each datum
    Average : Mean score
APPENDIX III
Instrument of the Research
Pretest and Posttest
To measure the speaking skill of the students before and after the 
treatment, the students need to take a pretest and a posttest both controlled group 
and experiment group. The questions were:
1. Pretest
Retell your experience in the past about your holiday!
1) When did the writer visit ...?
2) How did they go there ? 
3) With who were they going there?
4) What did they do at ... ?
5) What did they buy some souvenir ?
2. Posttest
a. Please retell the reading paper about ‘’My Beautiful Holiday at 
Borobudur Temple’’ with your own language 
APPENDIX IV
The Standard Deviation and T-Test of Experimental and Control Class in pre-test
1. Standard Deviation of Pre-test in Experimental Class
SS = ∑Xଶ−	(∑௑)మே
35487 −	ૢૡ૚229
35487 −	96236129
35487 − 	33184.86
SS1 = 2302.14
ܵܦ =ඨ ܵܵ−ܰ− 1
ܵܦ =ඨ2302.14−29 − 1
							= ඨ2302.14−28
							= √82.22
ܵܦ = 9.07
ࡿࡰ= ඨ ࡿࡿ−ࡺ−૚, where SS = ∑܆
૛− (∑ࢄ)૛ࡺ
2. Standard Deviation of Pre test in Control Class
SS = ∑Xଶ−	(∑௑)మே
37129 −	 (૚૙૙ૢ)మଶଽ
37129 − ଵ଴ଵ଼଴଼ଵଶଽ
37129 −	35106.24
SS2 = 2022.76
ܵܦ =ඨ ܵܵ−ܰ− 1
ܵܦ =ඨ2022.76−29 − 1
							= ඨ2022.76−28
							= √72.24
ܵܦ = 8.50
ࡿࡰ= ඨ ࡿࡿ−ࡺ−૚, where SS = ∑܆
૛− (∑ࢄ)૛ࡺ
3. T-test in the pre-test
ݐ= 33.83 − 34.79ටቀଶଷ଴ଶ.ଵସ)ା(ଶ଴ଶଶ.଻଺)ଶଽାଶଽିଶቁቀଵଶଽ+ ଵଶଽቁ
ݐ= −0.96ටቀସଷଶସ.ଽହ଺ቁቀଶଶଽቁ
ݐ= −0.96ඥ(77.23)(0.06)
ݐ=−0.96√4.63
ݐ=−0.962.15
ݐ= 0,44
ݐ= xത1 − xത2ටቀୗୗଵାୗୗଶ୬ଵା୬ଶି ଶቁቀଵ୬ଵ+ ଵ୬ଶቁ
The Standard Deviation and T-Test of Experimental and Control Class in Post test
1. Standard Deviation of Post test in Experimental Class
SS = ∑Xଶ− (∑௑)మே
73453 − ଵସ଴ଽమଶଽ
73453 − ଵଽ଼ହଶ଼ଵଶଽ
73453 − 	68457.97
SS1 = 4995.03
ܵܦ =ඨ ܵܵ−ܰ− 1
ܵܦ =ඨ4995.03−29 − 1
							= ඨ4995.03−28
							= √178.39
ܵܦ = 13.36
ࡿࡰ= ඨ ࡿࡿ−ࡺ−૚, where SS = ∑܆
૛− (∑ࢄ)૛ࡺ
4. Standard Deviation of Post test in Control Class
SS = ∑Xଶ− (∑௑)మே
૜ૢ૙૛૟−(૚૙૜૙)మଶଽ
૜ૢ૙૛૟− ଵ଴଺଴ଽ଴଴ଶଽ
૜ૢ૙૛૟−36582.76
SS2 = 2443.24
ܵܦ =ඨ ܵܵ−ܰ− 1
ܵܦ =ඨ2443.24−29 − 1
							= ඨ2443.24−28
							= √87.26
ܵܦ = 9.34
ࡿࡰ= ඨ ࡿࡿ−ࡺ−૚, where SS = ∑܆
૛− (∑ࢄ)૛ࡺ
2. T-test in the post test
ݐ= 48.59 − 35.52ටቀସଽଽହ.଴ଷା(ଶସସଷ.ଶସ)ଶଽାଶଽିଶቁቀଵଶଽ+ ଵଶଽቁ
ݐ= 13.07ටቀ଻ସଷ .଼ଶ଻ହ଺ ቁቀଶଶଽቁ
ݐ= 13.07ඥ(132.83)(0.06)
ݐ=13.07√7.97
ݐ=13.072.82
ݐ= 4.63
ݐ= xത1 − xത2ටቀୗୗଵାୗୗଶ୬ଵା୬ଶି ଶቁቀଵ୬ଵ+ ଵ୬ଶቁ
The Significance Different
83.331 X SS1 = 84995.03
59.482 X SS2 = 2443.24
1. t-Test
ݐ= 48.59 − 35.52ටቀସଽଽହ.଴ଷା(ଶସସଷ.ଶସ)ଶଽାଶଽିଶቁቀଵଶଽ+ ଵଶଽቁ
ݐ= 13.07ටቀ଻ସଷ .଼ଶ଻ହ଺ ቁቀଶଶଽቁ
ݐ= 13.07ඥ(132.83)(0.06)
ݐ=13.07√7.97
ݐ	 =13.072.82
ݐ	ܪ ݅ݐݑ݊݃= 4.63
ݐ= xത1 − xത2ටቀୗୗଵାୗୗଶ୬ଵା୬ଶି ଶቁቀଵ୬ଵ+ ଵ୬ଶቁ
2. t-Table
For level of significance (D) = 0.05
Degree of freedom (df) = (N1 + N2) -2 = (30 + 30) – 2 = 58
t – Table = 2.000
APPENDIX V
1. The table for fluency scoring for pre-test and post-test:
Classification Score Criteria
Excellent 6
Speak without too great an effort with fairly 
wide range of expression. Searches for words 
occasionally but only one or two unnatural 
pauses.
Very good 5
Has to make an effort time to search for 
words. Nevertheless, smooth delivery on the 
whole and only a few unnatural pauses.
Good 4
Although has to make an effort and search for 
words, there are not too many unnatural 
pauses, Fairly smooth delivery mostly. 
Occasionally fragmentary but succeeded in 
conveying the general meaning, fair range of 
expression.
Average 3
Has to make an effort too much of the time, 
often has to search the desire meaning. Rather 
halting delivery and fragmentary, range of
expression often limited.
Poor 2
Long pauses while he searches for the desire 
meaning. Frequently fragmentary and halting 
delivery. Almost gives up making the efforts 
at time. Limited range of expression.
Very poor 1
Full of long and unnatural pauses. Very 
halting and fragmentary delivery. At times 
gives up making the effort. Very limited 
range expression.
2. The table for accuracy scoring in pre-test and post-test:
Classification Score Criteria
Excellent 6
Pronunciation is only very slightly influenced 
by the mother-tongue. Two or three minor 
grammatical and lexical errors. 
Very good 5
Pronunciation is slightly influenced by the 
mother tongue. A few minor grammatical and 
lexical errors but most utterances are correct. 
Good 4
Pronunciation is still moderately influenced 
by the mother-tongue but no serious 
phonological errors. A few grammatical and 
lexical errors but only one or two major errors 
cause confusion.
Average 3
Pronunciation is influenced by the mother 
tongue but only a few serious phonological 
errors. A few grammatical and lexical errors, 
some of which cause confusion.
Poor 2
Pronunciation seriously influence by the 
mother tongue with errors causing a 
breakdown in communication. Many ‘basic’ 
grammatical and lexical errors.
Very poor 1
Serious pronunciation errors as well as many 
“basic’ grammatical and lexical errors. No 
evidence of having mastered any of the 
language skills and areas practiced in the 
course.  
3. The table for comprehensibility scoring in pre-test and post-test:
Classification Score Criteria
Excellent 6 Easy for the listener to understand the 
speaker’s intention and general meaning. 
Very few interruptions or clarifications 
required.
Very good 5 The speaker’s intention and general 
meaning are fairly clear. A few 
interruptions by the listener for the sake of 
clarification are necessary. 
Good 4 Most of what the speaker says is easy to 
follow. His intention is always clear but 
several interruptions are necessary to help 
him to convey the message or to seek 
clarification.
Average 3 The listener can understand a lot of what is 
said, but he must constantly seek 
clarification. Cannot understand many of 
the speaker’s more complex or longer 
sentences.
Poor 2 Only small bits (usually short sentences 
and phrases) can be understood- and then 
with considered effort by someone who 
used to listening to the speaker. 
Very poor 1 Hardly anything of what is said can be 
understood. Even when the listener makes 
a great effort or interrupts, the speaker is 
unable to clarify anything he seems to 
have said.
Heaton, (1991: p: 100)
APPENDIX VI
Distribution of t –Table
Df
Level of Significance for two-tailed test
0,5 0,2 0,1 0,05 0,02 0,01
Level of Significance for one-tailed test
0,25 0,1 0 0,025 0,01 0.005
1 1.000 3.078 6.314 12.706 31,821 63.657
2 0.816 1.886 2.920 4.303 6.965 9.926
3 0.765 1.638 2.353 3.183 4.541 5.841
4 0.741 1.533 2.132 2.776 3.747 4.604
5 0.727 1.476 2.015 2.571 3.365 4.032
6 0.718 1.440 1.943 2.447 2.143 3.707
7 0.711 1.451 1.895 2.365 2.998 3.499
8 0.706 1.397 1.860 2.306 2.896 3.355
9 0. 703 1.383 1.833 2.262 2.821 3.250
10 0.700 1.372 1.812 2.226 2.764 3.169
11 0.697 1.363 1.769 2.201 2.718 3.106
12 0.695 1.356 1.782 2.179 2.681 3.055
13 0.694 1.350 1.771 2.160 2.650 3.120
14 0.692 1.345 1.761 2.143 2.624 2.977
15 0.691 1.341 1.753 2.331 2.604 2.947
16 0.690 1.337 1.746 2.120 2.583 2.921
17 0.689 1.333 1.740 2.110 2.567 2.898
18 0.688 1.330 1.734 2.101 2.552 2.878
19 0.688 1.328 1.729 2.093 2.539 2.861
20 0.687 1.325 1.725 2.086 2.528 2.845
21 0.686 1.323 1.721 2.080 2.518 2.831
22 0.686 1.321 1.717 2.074 2.505 2.819
23 0.685 1.319 1.714 2.690 2.500 2.807
24 0.685 1.318 1.711 2.640 2.492 2.797
25 0.684 1.316 1.708 2.060 2.485 2.787
26 0.684 1.315 1.706 2.056 2.479 2.779
27 0.684 1.314 1.703 2.052 2.473 2.771
28 0.683 1.313 1.701 2.048 2.467 2.763
29 0.683 1.311 1.699 2.045 2.462 2.756
30 0.683 1.310 1.697 2.042 2.457 2.750
40 0.681 1.303 1.684 2.021 2.423 2.704
60 0.679 1.296 1.671 2.000 2.390 2.660
120 0.677 1.289 1.658 2.890 2.358 2.617
0.674 1.282 1.645 1.960 2.326 2.576
APPENDIX VII
The profil of MTs Madani Paopao UIN Alauddin Makassar
1. The skecth of Mts Madani Paoapo 
2. The organization structure of MTs Madani 2016/2017
3. The teachers of MTs Madani Paopao
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